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Title III Year 2 LEA Improvement Plan Addendum Outline Template:  San Joaquin Consortia
Directions: Provide information requested for each cell in the outline. The cells expand to allow space needed for narrative responses under each item. All Title III Year 2 LEAs must submit a copy of this IPA to their regional COE lead and to CDE at LEAP-TITLEIIIYear2@cde.ca.gov.
CONSORTIA PROFILE  CDS CODE: 391-3970000000

The San Joaquin County Consortia consists of 5 LEAs, 4 very small rural districts and the County programs at San Joaquin; COSP (Community schools) and SELPA (Special Education).  The Consortia receives a T. III LEP grant for almost $60,000 to serve approximately 600 English Learners in the Consortia.  All the districts, except the county programs are K-8.  The county programs are Kindergarten through 12th grade.  The districts are:
1. Arcohe Union Elementary in Sacramento County is a one school, school district for grades K-8.  It has a total student population of 478 students of which 37.4% are white and 24.7% are Hispanic students.  It has an EL population of 9.8%, free/reduced meals of 47% and 12.1% of compensatory education students.  9.4% of school population speaks Spanish, one student speaks Arabic and another student speaks Thai.  Currently the school has 25 teachers.
2. Banta Elementary is a one school, school district with 297 students in grades K-8.  48.8% of their students are white and 45.1% are Hispanic.  English Learners make up 21.5% of the students and another 8.4% are FEP.  56.9% of students qualify for free/reduced meals and 21.5% qualify for compensatory education.  21.2% of all students speak Spanish and 1 student speaks Punjabi.  The district has 14 teachers.
3. Mark Twain Union Elementary consists of two elementary schools for grades K-8 with 791 students.  White students make up 73.5% of the student population and Hispanics have grown to 16.9% of the student population.  8.5% of the students are ELs, 2.7% are FEPs, 53.9% qualify for free/reduced meals and 39.2% qualify for compensatory education.  7.5% of the students speak Spanish, 5 speak Punjabi, 2 Arabic and 1 French.  The district has 34 teachers.
4. Oak View Union Elementary is in San Joaquin County is also a one school, school district for 411 students in grades K-8.  Almost 51% of the students are while and 39% are Hispanic.  22% of the students are English Learners, 11.9% are FEPs, 48% are on free/reduced meals and 8.6% qualify for compensatory education services.  17.8% of the school population speaks Spanish, 2 students speak Punjabi, 1 student Cantonese, 1 student Filipino, 1 student French and 1 speaks another language.  The school has 19 teachers.
5. San Joaquin County:  COSP and SELPA programs: The community school program has a population of 1,177 students and special education has 441 students in grades K-12 and a total of 106 teachers.  The community schools and the SELPA school sites are located throughout San Joaquin County in various districts (Lodi, Manteca, Tracy, and Stockton Unified).  9.6% of the students are English Learners, but this number keeps growing and doubled since the 2008-09 school year.  Whites make up  27.7% of the student population, Hispanics make up 39.2% and African American students make up 15.3% of all students.  39.3% of the students qualify for free/reduced meals and 83.7 qualify for compensatory education.  130 students speak Spanish, 7 speak Hmong, 5 Khmer, 4 Punjabi, 2 Arabic and 34 students speak other languages.
1. Conduct an analysis of data. Identify and describe the factors that prevented the local educational agency (LEA) from achieving the Title III Annual Measurable Achievement Objectives (AMAOs) (Five page maximum for this item).
A. Analysis of data based on CELDT, CST, CMA, CAPA, and CAHSEE, and problems found.

The Consortia did not meet the target for AMAO 2 for students in U.S. schools for 5 years or more.  It also did NOT meet the AMAO 3 target for Math.  Students at the Early Advanced (70.8%) and at the Early Intermediate (55.6%) proficiency levels had the highest percentages of students meeting their growth targets.

44% of students at the Beginning level of proficiency have been in U.S. schools 3 years or less. Only 30% of these students in US schools 6 years or more are scoring at the Early Advance/Advanced level have been in the district 6 years or more.   42% of students who have been in U.S. schools 6 years or more are scoring at the Intermediate proficiency level.  Even after 6 years or more in US schools, another 29% is still scoring at Early Intermediate and below.
     Students at the Intermediate CELDT level of proficiency are not performing well on the CST /ELA.  The highest percentage of students at 

     Proficient/Advanced were in Grade 2 (38%).  In Grade 5 only 13% of students were Proficient/Advanced and only 11% of 3rd graders were at 

     this level.  However in the CST/Math, they performed better with 44% of 2nd graders and 44% of 4th graders at Proficient.  26%

     of 5th graders and 25% of both 3rd graders and 6th graders scored at Proficient in Math.

     Students at the Proficient CELDT level:  On the CST/ELA 85% of 4th graders scored at Proficient.  The next group were 5th   

     graders who performed at 43% at Proficient.  On the CST/Math 86% of 4th graders scored Proficient and 57% of 3rd graders

     performed at this level.

     Reclassified students are doing well on the CST/ELA at certain grades.  In ELA, 88% of 4th graders and 80% of 7th graders scored at Proficient. 

     Also 79% of 5th graders scored at this level in ELA.  On the CST/Math, 94% of 7th graders scored Proficient and 76% of 4th graders scored at 

     this level.  Also, 66% of 8th graders scored Proficient in General Math and 59% of 8th graders scored at this level in Algebra.  58% of 5th
      graders scored at Proficient. 

     In regards to CAHSEE, ELs are not performing well.  Of those students who have been in U.S. schools 6 years or more, only 27% 

     passed the CAHSEE ELA and 12% scored Proficient.  In Math only 34% passed and 6% scored Proficient.

     Reclassified students are doing better at passing CAHSEE but the percentages scoring at proficient are still low.  Of the 8 students who

     have been in U.S. schools 6 year or more, 50% passed the ELA portion and only 13% scored Proficient.  In math, 43% passed and 

     only 14% scored Proficient.
 B. Strengths and weaknesses of current plan:
STRENGHTS:

The districts and consortia continue to meet AMAO 1 and up to recently had met AMAO 2.  In 2009-10 it also met AMAO 2 for students in U.S. schools less than 5 years.

Proficient CELDT students in grade 4 scored 85% proficient or higher on the CST/ELA and 86% proficient or higher on the CST/Math.  

Reclassified students in grades 4th and 7th are performing very well on the CST ELA and CST Math.

Almost all teachers have EL authorizations and teachers are caring and concerned about the academic achievement of their English Learners. Teachers in the small rural schools know the families very well because some of them have been there for a long time. Students have full access to standards-based, state approved ELA and Math materials.  The ratio of student – to – teacher is average 20 – 1 or at the most 25 – to – 1 because classes tend to be smaller at the rural schools.  Most of the rural schools provide bilingual classroom assistants to support the students and their parents.  Parents feel welcomed at the school sites and participate in various parent activities and/or volunteer in the classrooms.  All districts provide translated information.
The SELPA program attempts to test all of their students first with the CELDT before determining if an alternative assessment must be used.  K-3 students in the bilingual program receive L1 instruction and materials.  Special Education teachers have 10 professional development days per year.  Some of the workshops they’ve attended this year include; EL Goal Writing, and Special Education English Learners.

All districts provide a minimum of 2 days for professional development.  A couple of districts provide professional collaboration days at a minimum of 2 per month so that teachers can plan and meet by grade levels.  Also some have program improvement or leadership teams to look at instruction and analyze data.  

Some districts are able to provide after school interventions such as Read 180 and/or tutoring.

WEAKNESSES:

Only 25% of students are reaching the Early Advanced/Advanced level on the CELDT after being in US schools 6 or more.  42% of students who have been in US schools for 6 years or more are scoring at the Intermediate level.   
However, when referring to students in District schools, 62% of the students who have been in the districts 6 years or more are reaching the Early Adv/Adv. level and 24% of these students are at the Intermediate level.

Intermediate students are not performing well on the CST/ELA exam, but they are performing a little better on the CST/Math. 
More than half of 9th, 10th and 11th graders at the Intermediate and Proficient CELDT levels are scoring at the levels of Basic, Below Basic and Far Below Basic in the CST Math and the CST ELA exams.  The same is true for Reclassified students at these grade levels.

Both ELs and RFEPs need to improve their performance on the CAHSEE Math and ELA exams since very few are scoring at proficient.
Not all districts have appropriate ELD materials and many teachers are delivering ELD through the ELA curriculum.  Some districts do have the ELD support materials but also find them limiting.  There is a lack of ongoing monitoring of progress in ELD and students are not always placed at the appropriate levels for instructional purposes.  ELD instruction is not consistent throughout the programs.  Interventions are not always provided when needed. 
C. Factors contributing to failure to meet AMAO(s)
· Lack of solid ELD programs

· Lack of appropriate ELD materials

· Inconsistency in the ELD instructional program
· Lack of monitoring of progress in ELD

· Lack of ongoing professional development due to budget cuts

· Lack of appropriate differentiation during ELA and Math instruction

· Inconsistent monitoring of long term English Learners
    D. Conclusions from analysis that inform program modifications:

· Assist teachers in developing a consistent ELD program and develop systems to ensure this is happening.
· Assist teachers in developing a structure to monitor the progress of ELD, especially for the long term English Learners.
· Provide professional development on ELD and on differentiation strategies.

· Provide appropriate interventions especially for students not passing CAHSEE.
· Ensure all teachers are EL authorized.

· Provide training for teachers on research based strategies for English Learners.
	Educational activities to improve English proficiency and academic achievement

	Timeline
	Person Responsible

	Funding Sources and Estimate
	Progress Reports
(Monitoring by LEA)

	2. Describe scientifically based strategies to improve English-language Development (ELD). (AMAOs 1 and 2)
Objective:  to implement a consistent ELD program.

1. Assist districts in identifying the materials to be used consistently for ELD for grades K-6, 7-8 and 9-12th.

2. Assist districts in identifying a 30 minute block of time for daily ELD instruction at the elementary level, and more time when needed for students not making progress.  (Students at the secondary level need at least one period of ELD).
3. Assist districts in identifying a monitoring tool or benchmarks to track the students’ progress in ELD.

4. Provide teachers with access to information/ data about their EL students to help inform instruction.


	Feb. 2011
Feb. 2011
Spring 2011 – Summer 2011
Sept-Oct. 2011

	District Superintendent and principal

District Superintendent and principal

Principals and Title III lead.

Principals
	Funding for materials to be determined by each district.  If no funding, assist districts in identifying standards to be taught during ELD.

	

	Monitoring by Regional COE Lead


	 3. Describe scientifically based strategies to improve academic achievement in reading/language arts (R/LA).  (AMAO 3) 
Objective: To continue to develop and refine instruction to ensure that all EL students have access to grade level curriculum in English Language Arts.
a. Teachers will analyze student data to determine instructional needs and to target instruction to meet the identified needs. 

b. Identify students who need intervention and provide the appropriate level of intervention for ELA.

c. Teachers will use appropriate strategies to assist the EL students in their achievement of ELA (sheltered, SDAIE, etc.)  Teachers will be provided training on these strategies.
d. Provide CAHSEE ELA interventions for students not passing the exam. (Provide training if needed)


	Feb. 2011

Feb. 2011
Jan. 2011
Jan. 2011


	Principals, teachers
Principals, teachers
Principals, Title III Lead staff

CAHSEE/ELA teachers and Title III Lead staff

	No cost, provided by T. III lead staff.


	


	Monitoring by Regional COE Lead


	4. Describe scientifically based strategies to improve academic achievement in mathematics. (AMAO 3)
Objective:  student will receive comprehensible math instruction.
1. Develop a list of common academic vocabulary for math.

2. Train teachers in appropriate strategies for ELs.

3. Ensure teachers have received training on the district’s math curriculum.

4. Provide interventions for students not progressing in math.


	Spring 2011

Summer-Fall 2011

Fall 2010

Spring 2011

	Site teachers

Title III lead staff

Principal

Site teachers and principals

	No cost, to be delivered by T. III lead staff.


	


	Monitoring by Regional COE Lead


	5. Describe scientifically based professional development strategies and activities, including coordination efforts with other Elementary and Secondary Education Act (ESEA) programs. 
Objective:  To provide teachers with the professional training they need to help meet the needs of their EL students.
1. Overview of the ELD standards.

2. Training on Structures and Strategies for English Learners

3. CAHSEE ELA training
4. Develop a “walk-through” tool to support the implementation of research – based instructional strategies to assist English Learners.

5. Provide Direct Instruction training for identified sites.
	Spring 2011

Fall 2011

Jan. 2011

Spring 2011

Fall 2010


	Title III Lead staff

Title III Lead staff

Title III Lead staff

Superintendents, principals, T. III Lead staff, teachers

San Joaquin County RSDDS program
	Cost of subs (about $100 per teacher) Number of teachers to be determined.  Training provided by T. III lead staff.
Cost for subs for 5 teachers ($500 X 4 days = $2000)

RSDDS grant
	

	Monitoring by Regional COE Lead


	6. Describe parental participation and outreach strategies to help parents become active participants in the education of their children, including coordination efforts with other ESEA programs. 
Objective:  Provide opportunities for parents to become partners in their child’s education.
1. Provide translation at all parent-teacher conferences.

2. Provide translation at all parent information meetings.

3. Ensure that parents are informed of all school activities by translating all the information to be sent home.
4. Ensure bilingual staff makes phone calls and provides other outreach activities to encourage parents to attend school functions and to volunteer in the classrooms.
5. Provide a welcoming and comfortable environment so that parents feel welcome at the school site and in the classrooms. 

6. Provide English language classes for adults/parents.
	Fall 2010

Fall 2010
Fall 2010

Fall 2010
Fall 2010

Fall 2010


	Principals and teachers

Principals

Principals and teachers

Principals

Principals and teachers

Principal


	T. I for cost for refreshments for parent meetings
(coffee, cookies)
No cost, collaboration with community organizations and community colleges


	

	Monitoring by Regional COE Lead



	7. If applicable, identify any changes to the Title III Immigrant Education Program.

	   
	
	
	

	Monitoring by Regional COE Lead



1

